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Internship Training: Would You Work
Without Pay? Almost Never

Abraham Givner
Yeshiva University

Crespis (2004) article, "Internship
Training: To Pay or Nor to Pay, Employment
and/or Education” addresses the complexities
of internship training and by extension, pro-
fessional development, I find myself at odds
with several of Crespis positions; particularly,
his contention that, "salaried internships can,
sometimes, compromise education and train-
ing goals.” [ believe that paid internships ben-
elit graduate students, weachers, the profession,
the children and families we serve, and are
needed o encourage gender and ethnic diver-
sity in the field — especially at the doctoral level.

School Psychology Internships: Quantity
and Remuneration

No one really knows how many school
psychology internships exist (at both the doc-
toral and nondoctoral levels) and there is no
central organization, similar to APPIC (for
doctoral-level clinical psychology internships)
that gathers information on all school psychol-
ogy internships in the United States. The most
approximate attempt is Division 16, Directory
of Internships for Doctoral Students in School
Poyechology initiated by Dr. Joseph French at
Pennsylvania State University.

The 2004 Division 16 Directory has data
on 414 full time and 22.5 half time internship
positions at approximately 91 sites across the
United States (Directory of Internships for
Doctoral Students in School Pychology). While
this figure might seem encouraging, it is also
misleading because 38 of the 91 sites are either
in medical centers, clinics or hospitals and
quite a number of them are APA-accredited
internship sites which makes them fair game
for doctoral students in dinical and counseling

psychology. In addition, while the Directory
lists 15 paid internship sites in Florida, Texas

and Illinois, most states do not have any for-
mal internship sites listed in the Directory.
Obviously, school psychology internships
probably exist in all states. For example, T am
aware of a significant number of school intern-
ships for both doctoral and non-docroral level
students, with stpends, in New York State
alone,

The Division 16 1inee tory lists 53 school-
based and consortium internship sices, Thirty-
nine have a stipend — anging from $55/day 1o
$30,000 (median of $18,000) — and 14 sites
have no stipend. By contrast, the 38 "clinical”
internships in the Division 16 Directory have
stipends ranging from $12,000 w $22,600
(median of $§17,500).

If Crespi is correct, then the 39 sites with
paid, doctoral-level, school-based internships
may be compromising the interns' training
while the 14 non-paying sites are doing a
splendid job. 1 believe a more reasoned
approach needs to be taken and we need 1o
accumulate data to provide an empirically-
based conclusion.

What about clinical psychology? The 2004
APPIC Directory listed 589 agencies that offer
2581 full tdme slots—2176 slots were APA-
approved. Of these only 57 were unfunded
(2.6%). The mean stipend for all 2581 posi-
tions was $19,400. The stipends range
between $800 and $65,000. In addition, four
school districts have APA accredited internship
programs and offer 23 funded full tme posi-
tions (Salary range is $18,000-$38,500). Two
non-APA accredited school districts are listed.
They offer six positions with stipends ranging
from $12,000 o $14,600.

While 2.6% of APA-approved slots are not
funded, "APPIC discourages unfunded
internships but does not specifically prohibit

1

them when the absence of a stipend is dlearly
stated at the time the position is offered and
accepted (both verbally and in writing). If
unfunded positions are oftered, training
resources should be sufhcient to afford the
same training as fully funded positions.”
(https/Iwwwaappic.org/about/2_3_8_about_
policies_and_procedures_unfunded.huml).

In summary, | am not aware of any com-
prehensive listing of both doctoral ane non-
doctoral level school psychology internship
opportunities in the United States. It is obvi-
ous that there are probably many districts
throughout the United States that are current-
ly oftering internships, both with and without
stipends. An initial task is to identify them.
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Funded or Unfunded?

Internships are "work" experiences

Most doctoral and certificate level school
psychology students do not receive full funding
during their three to five years of full-time resi-
dency. Needless to say, graduate education is
expensive and students are accruing significant
debr. Even at low interest rates, students may
accumulate upwards of $100,000 in loans by
the time they graduate.

Obviously a paid internship would help
defray the costs of training, However, paying off
one’s debt is nota good enough argument o sup-
port paid internships. Instead, interns need to be
paid because the intern is not only a student,
she/he is also a health service provider and should
be treated as such by the site at which they are
"working," Make no mistake the intern is work-
ing. The intern is acting in a professional manner,
and should be respected by teachers and staff
(who are themselves, remunerated) and by par-
ents and children to whom they are dedicated.

The interns should be respected for the work

they do, not for being altruistic or excellent stu-
dents. Treating the intern as a member of the pro-
fessional "team” requires that they be remunerat-
ed in kind.

During the culminating educational experi-
ence — the internship — most students will work
35-42.5 hours a week for the school district (con-
sidered ro be "full-time starus”) and not be paid.
One mightask, "Is thisa fair labor standard?” For
example, it is reasonable to assume that the serv-
ices provided by fifth-year doctoral interns (with
prior school-based practica and externships) are
similar to those being provided by first and sec-
ond year school psychologists who are being
remunerated. This two-tier system provides
unequal remuneration for equal work and may
be discriminatory.

Is training compromised?

Crespi's argument that paid internships could
compromise the nature of training or the locus of
responsibility for training only has validity if the
training program has abandoned the student to
the machinations of the proverbial "big bad
wolt.” However, the problems thar Crespi is
referring to (e.g., dual role relationships, quality
of training or reduced standards) have been suc-
cessfully  addressed in  other  settings.
Remuneration does not have to lead to a com-
promise of standards, nor does training have 1o
be short shrifted. Training programs need not
surrender their authority and direction while the
student is on internship.



Clinical psychology, our professional rela-
tive, provides a training model in which
internships are monitored for quality control.
As a result, training programs are assured that
the student is being treated fairly and that the
standards of the profession are being main-
tained. No outery is heard from clinical, coun-
seling or, for that mateer, from school psychol-
ogy programs when their students are placed
in an APA approved clinical internship. No
outcry is heard even though the training pro-
gram no longer has full control of internship
experience. To reiterate, "APPIC discourages
unfunded internships.”

Why the outery about paid school-based
internships? Perhaps the reason is due to a lack
of quality control and not to the monetary
component, Perthaps our challenge is to devel-
op standards that school districts can adhere to
thar would also satisfy training programs and
oversight organizations. Perhaps school dis-
tricts need to be educared abour the value of
remunerating students — interns — for their
work. Perhaps school districes will be able to

awract more highly qualified interns if they
paid them a fair wage. The arguments, tha
funds cannot be allocated or that a two-tier
remuneration system would affect morale or
that guild issues prevent such an endeavor all
have some merit, bur they should not be
impermeable roadblocks to change.

Supervision

Some argue that because interns need to be
supervised, the internship is made more
expensive. While this argument is valid, it is
not relevant because first and second year
school psychologists also need o be super-
vised. Most State Departments of Education
or Psychology Boards require thar applicants
for licensure be supervised in their post-doc-
toral employment prior to doctoral licensure.
Both NASP and Division 16 support the
supervision of practicing school psychologists.
In essence, first and second year school psy-
chologists are considered employees, are super-
vised and are paid ar the rate of other school
professionals. Interns are not.

Professionalism

School Psychology interns deserve to be
treated as professionals. APA recognizes the
connection between compensation and pro-
fessional status and as such, approximately
98% of APA-approved dlinical slots are fund-
ed. Clinical, Counseling and School
Psychology interns who complete their intern-
ships in clinical settings are compensated for
their work, while those working in schools are
often not compensated (See 2004 School
Psychology Internship Directory). This dispar-
ity may lead to a "professionalism gap,” in
which the school psychology interns secs
themselves as undervalued :mrﬁnllalcking in pro-
fessional status as compared to their dinical
and counseling, peers. This fact will create a
divide that affects recruitment and the furure
of our profession.
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Jim Deni, Appalachian State University

I think in my career this is the first time |
have been sitting at my computer writing while
having a wheel barrel parked beside my lab
door. | am finally letting go of things I have
never used in the last 20 years and hauling it off
to the dumpster in preparation for my move to
a remporary office within the nexe forty-eight
hours because of renovations to the psychology
building, And as would be the case on most
university campuses these days they tell you o
move out withour any support so the depart-
ment got creative and contracted with a local
correctional facility that will begin helping us
move on Monday. | was thinking this morn-
ing, we get free labor, they get ume off their
uﬁuccd sentences their serving, and free thera-
py. In between this mess I am grading final
exams and posting grades and | know my col-
leagues around the country are experiencing
the same kind of craziness t?\fs time of year.

Since this will be my final presidential mes-
sage | want to thank all of you who are TSP
members. We have increased our membership
and TSP has been represented at every major
meeting as a voice for all university training
programs. We continue to set record atten-
dance numbers ar our annual meetings during
the NASP convention and this year was no
exception. We had a packed room and positive
feedback abour this year’s program. I think the

President’s Message

picce of the program that had s all in disbelief
was the individual reporting on the ETS Praxis
examination. Because of the concerns of many
university trainers and reports from our stu-
dents mking the exam we invited an ETS rep-
resentative for the second year in a row to
address our concerns. In particular, TSP is con-
cerned that: (1) The content of the examina-
tion is no longer clearly aligned with the con-
tent required by the NASP Standards for
Training and Field Placement Programs in School
Pochologyy (2) There is no evidence of the
examinations reliability; (3) There is no defen-
sible data to describe average performance on
the examination; and (4) Existing descriptions
of the mean examination scores suggest that
minotities pass at a very low rate compared to
majority examinecs. In addition, ETS does not
provide information about their students’ per-
formance to training problems, and conse-
quently NASP approved programs must col-
lect unofficial copies of examination scores in
order to repart our students’ performance in
Program reports to NASP and/or NCATE. As
professionals with expertise in testing, most
TSP members have addressed the issues of high
stakes testing in their states and many have rec-
ommended thar alternatve methods be used in
addition to state and national tests to assess
content knowledge. Yet, in our own profes-

sion, the Praxis is used by many states as a
requirement for certification/licensure to prac-
tice, a requirement to become a nationally cer-
tified school psychologist (NCSP) and a
requirement for training programs o report
t:ﬂél'l submitring n'r.m:r%lfJ fir:?l NASP accricdi-
ttion. At the request of the TSP Executive
Board Beth Doll and 1 have writeen a lewer o
the NASP president, president-elect, and the
ETS president expressing the above concerns,
In the letter we recommend that NASP sus-
pcml use of the Praxis Examination in School
Psychology both for the NCSP and NASP
approval of School Psychology training pro-
grams, We will kcc:p you upd;]tcd on this issue.

I'll end by simply saying it was a pleasure to
be TSP President and I would like to personal-
ly thank the executive board for the support
and encouragement. | can assure you that TSP
is strong and becoming a loud voice for uni-
versity school psychology maining programs
across the United States. | would encourage all
of you to be involved in TSP because it is a
wonderful experience, And if you cant be per-
sonally involved continue to suppore TSP with
your mem h-:lship_ Have a wonderful summer
and (I'm sure) some needed rest and relaxation,




Recruitment and Future Practice
Applicants to school psychology programs
often ask abour the internship year and quick-
ly learn of the disparity between traditional
dlinical, counseling and school psychology
placements. While they may enroll in School
Psychology Programs, many high quality stu-
dents who could be attracted to school psy-
chology internship positions, had they been
funded, opt to ke a funded posidon else-
where — in dinical and counseling centers.
The field of school psychology is losing
high quality students of color, non-traditional
students, heads of households, working par-
ents and others who cannor afford a non-
funded, culminating internship experience.
The field is losing quality professionals who
could staft our schools in the next decades.
While most of this discussion has centered
on doctoral internships, 1 believe the same

arguments can be supported in relation o cer-
tificate level school psychology internships. 1
hope no one doubts that Certificate-level
School Psychology interns deserve equality of
status and professional respect to doctoral
interns from other health service provider

training programs.

Feminization of the Fiele

Finally and certainly most controvessial is
the "pink elephant in the room." The ratio of
women to men has steadily increased in our
field. The school psychology internship mir-
rors the field of psychology in general.

Two related issues need to be addressed in
our society and in school psychology: 1) are
women being paid less for equal work and
consequently; is it easier for the system to con-
tinue to support unfunded internships; and, 2)
how do we attract more men to the field?

Funding internships may be responsive to
both related issues.

I understand that change does not occur
without a dialectical process. So let’s continue it.
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Trainers of School Psychologists
Outstanding Contributions to Training Annual Award

The Trainers of School Psychologists accepts nominations for the Outstanding Contributions to Training
Award. This award is presented to school psychologists who throughout their careers have demonstrated
exceptional contributions to training issues that merit special recognition. The award recipient will be
presented with the award ar the TSP annual meeting held during the NASP convention. The winner will
be asked to serve on a committee to select subsequent award winners. Anyone, including a candidate him
or herself, may nominate a school psychologist trainer for the award. Five sets of materials should be sub-
mitted for each nominee including a letter outlining their training contributions, their vita, and 3-5 sup-
porting letters. Please send nominations by January 15, to the current TSP past president. A committee
will be selected February 1. The award winner will be notified in April or before the NASP meeting. For
the 2005 Award, please send the nomination materials to Jim Deni at denijr@appstate.edu.

The TSP Executive Board welcomes its newest members:
| Danielle Martines |
ﬁ?% (Montclair State University) T

and
Natalie Politikos |
(University of Hartford) ————
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